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Brasil

According to Paulo Frejre (1979), human beings cannot actively take part
in history, socicty, or in the transformation of reality, if not assisted, while
developing the consciousness of their potential to change the world,
Education, culture, socicty, and the environment are aspects of the same
autoporetic cycle (Maturana & Varela, 2001), that is, the Cyclical property of
a living system to maintain and renew itself by regulating its composition and
conserving its boundaries, The interactions of human beings with their social
and natural environment, as they are lived and passed on across generations,

society. Quality education, therefore, comes from the perception and contex-
tualization of those interactions.

Brazil, a country with continental proportions, is rich in cultural and bio-
logical diversity, including more than 11,000 animal species, over 40,000
plants and fungus in 6 land biomes, along with an extended sea biome.
Brazilian cultura] diversity has been shaped along a historical complex of
interactions among many different peoples, Today, Brazil has more than 250
peoples of indigenous ethnicity and native communities who speak more than
150 languages. Through colonization, more than 2 million Africans from
9 other ethnicities were brought to Brazil to perform forced labor. Besides
the Portuguese, native peoples, and the Africans, many other people have
migrated to Brazil, such as the Spanish, Jews, Germans, Italians, Arabs, and
the Japanese, giving birth to descendants and building true communities,

[89




190 Parricia Limaverde

However, all this cultural and biological driwlr&ily. remains mv;;lble 1:3
most Brazilians. The ability to coexist wiﬂ.ﬁn this rich d&:'-fl:l‘:?‘:lt}' IS r!aﬂu: H-E[:;. .
poorly developed, which prevents a holistic and authentic m: E s ﬂd:s thé
Many conflicts arise from this lack of cultural awareness which hin e
resolution of social and environmental prn_l:rlems that _Eraz.lllan comm . .
face, as well as the possibility of constructing a more just antj ?Efntil wi;;i{;nal

Several aspects contribute to this situatmn: including a spe:r.lh ic I:: mi s
paradigm that is widely spread and valuc-sfl in LhF, cnuntr:v, ]1; {;:'h 'mm?assiw
at reproducing concepts and ways t?f existing in th; world. 1sf s
targeting of education does not take into account the 1m1?nﬂam|.::tj:1 0 vt
contextualization nor the development of mexl:-?.tence lskﬂls wi lm i
and acting concerning the transformation of EDI..?ICI'—EIW]I'GI][[‘;EI]T.H. lr;a 5 h.ﬂst

The Ecosystemic Pedagogy proposed b},rl Vila Sc:hnf::] p ac;sm e fmn_
value on relationships between pﬁ{?p‘lle,l thc';L ;{:ﬂl’;i‘mal:lndltgécﬂ ke f| :Vimn_
ment. We emphasize individual critical re | :
mental responsibility. We promote a:r.:l.m,]g.j _mht:u:s]l;u;:u;}?:?nc:. ::]ﬁnu:]-]fzzﬁjélr;

5 in the situations and contexts in which we liv : _
E:;rsysmmiﬂ Pedagogy 1s to develop the. mun;ar:mlil:sg ::::rh;n;;uﬁt?ﬂg:
ible for their relationships wi emselves, : 3
:nmd E?:I:: ::iﬁrﬂmnﬂnl’ and, as a consequence, they artlcn-rcspnnslh}; fE ::]}E
reality of the world in which they live. I'Dur pem;[ecuve agrees :11; b
Freire's (2000), who indicated that anle e.f:lucmmn alone canng
society, without the right education society will not change.

AN ECOSYSTEMIC PARADIGM

Our ecosystemic paradigm begins with the .assumptinn t‘hat all I';tfe :s :ﬂt:';
connected, and, therefore, we as human b{flngs are not !ndﬂpFn v.=:n.1:i1 vl
we are interdependent. Further, human actions and rf:lauan‘ships wi i
people and the natural environment ha-:re deep mnsequen;&s r::n I{;:IJ ety
experience and the world in which we live. Through our educatio

we aim to stimulate the development of young pﬂf}plﬂ wh_n. are eager 1o ;:ﬂcf:
responsibility for co-constructing reality, fostering positive relationships,

living together within a context of rich cultural and biological diversity, and
ingi ' i 1d.
bringing a transformative praxis to the wor o .

HTE:: E’ila School’s motto Building a Better World highlights th_e main goal
of our Ecosystemic Pedagogy toward which we have been wc::rkmg f"]r] mrf.-;
three decades. This vision of education as capable ﬂ’{'fc:nablmmg samaﬂi ;:rs

' ' digmatic shift, one that con
environmental changes is a result of a para o
' d indeed all members of the schoo

tudents, teachers, extended family, an 1

znmmunit},f as changemakers who are able to bring about systems change and

R
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can help shape what we call a iransformative ecosystem (i.e., a healthy and
sustainable permaculture).

We promote change within the scope of the systems in which we live—
social and environmental, This belief in one’s ability to change the world
rests at the core of the Ecosystemic Pedagogy curriculum, which foregrounds
active engagement in cultural and ecological diversity, critical self-reflection,
and collaborative learning. The development of these abilities is not restricted
to students but extends to cveryone within the school community: teachers
and other professionals, students, relatives, community partners, and more.
We believe that through developing each individual’s understanding of their
mutual interconnection and interdependence, they are able to reflect upon
their choices and lifestyles and the impact of those choices on those around
us. Coexistence is the very essence of the symbiotic movement of Our every-
day lives that we must come to embrace if we are to survive and thrive. These
ideas form the basis for our educational vision.

Traditional schools however tend toward reinforcing existing social struc-
tures based on limited points of view of causal and linear sequenced order.
mechanistic, determinant rationalism, content fragmentation, unidimensional
view of culture, the decontextualization of lived experience, and the devaluation
of corporeality and emotions. Such traditional assumptions compose a shared
reality domain among the majority of educational social systems as well as in
many academic and scientifie systems. These paradigms and ways of thought
focus efforts on the reproduction and conservation of fragmentary, mechanistic,
and Cantesian dualistic ways of knowing rather than holistic views of life,

Maturana (1999) argues that, if we wish children (o learn human values,
they cannot merely be taught about values. They have (o be experienced in
daily school life. We cannot simply teach cooperation: rather, children must

learn it “through living, for it is by living with mutual respect for others that
mutual respect will come” ( p. 66),

ORIGIN OF ECOSYSTEMIC PEDAGOGY

The innovative praxis of Vilg School emerges from observing the need to

Create a new society, starting from the education of new individuals, In the

beginning of the 1980s, in Fortaleza, capital of Ceard, a favorable condition
emerged for making changes to the local educational landscape, Specifically,
mothers and fathers were earnestly searching for an alternative to traditional
education, while at the same time 4 new paradigm based upon interconnec-
tions between different fields of knowledge, between theory and praxis, and
between thinking, feelings, and bodi ly awareness was gaining momentum,
An education in which the body, the arts, and coexistence with nature could
have a legitimate space in curriculum and in teaching and learning.
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Within this milieu, a group of families gathered up to start what wﬂqld be
the embryo of Vila School: a nonformal space of learning through .lfw b:l;;-?lr-
mingling of artistic activity, handcraift:ing, []'IE:Eil«.E!.‘ and drama, muw.,,‘hll ;11-:,3 ¥
expression, planting, and other educational activities. A space E‘f.-'h-E:TE chi ‘ﬁn
and “guides” established their goals mgethr.f:r a_nd a-:mmphshe:ddspcca g
learning projects. These projects in-::lud_ed culuvall_ng plants and gar gnr:l an .
walching them grow, harvesting the fruit and creating meals to eat and 8 Emgi
building toys and other crafts out of junk, wood and other recycled and reuse
materials; regular engagement in artistic performance (a new activity e'.:l:"y
week); hosting social and muimnme:ntall awareness campaigns and pu 1;
gatherings which involved all the families; and 1':11'.‘_! physical exercise an
meditation to promote physical and mental well-being and health. »

This new proposal, which some considered to be e;lre_lml:.r amhmn.um
while others took it as a natural pmgressicu?. bggan allracting thrf: atten?cm
of many individuals from all parts of Lhe_c!ty, including university prfu ‘!.345—
s0rs, journalists, artists, ecologists, and civic leaders. Soon dozens {.Tk utnjy
children began spending their aﬂcmnc:s: in i!ns shared space—the Backya

i imaverde, the founder of this project.

nfﬁ?ﬁ [ﬁmﬂ, in October of 1981, the project was called the Backyard.
Soon the activities at the Backyard attracted the attention Uf. a {cs:&rchr:r w1hn
helped create a formal project proposal, whiFh was the I:fnagmmng Flf the ":;Lla
School and the formalization of this innovative pedagrngmal experiment. . e
idea to create a rich, diverse, multidisciplinary learnfng environment based
on the cultivation of empathy, respect, and appreciation for cu_ltu{al_ and
biodiversity, which was rooted at the most fundamental levels on md.mdual
critical reflection began to impact the further development of what is now
referred to as Ecosystemic Pedagopy.

PEDAGOGICAL ELEMENTS OF THE VILA SCHOOL

The educational practice of Vila School aims to hrin? knnwlei:lge Fﬂgﬁ?l!lﬂl‘
across disciplinary boundaries; to reintegrate body, feeling, enmu.un_, 1n‘tuh1{tlmr:
and thinking; and to link individuals to nature, as wc{l as their 1:1[.11::1111.:;1
and interpersonal social environment. Below are the basic elements of Vila's

Ecosystemic Pedagogy, from kindergarten through ninth grade.

Curricular Web

Based on a critical reflection on traditional curricu]um,‘ we uhs?,ned that the
fragmented arrangement of content into different diEClp]lﬂ!}S, 1solated from
their respective contexts, although familiar, does not contribute to the most
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productive and meaningful learning of these subjects, and even less to the
development of empowered socially and environmentally aware citizens
capable of taking action for change. The disciplinary and decontextualized
curriculum, in fact, focuses on some restrictive ways of thinking and acting
in the world, such as constant reinforcement of certain mental operations
based on differences rather than on building understandings of relationships
between ideas, knowledge, contexts, experiences, and people.

Thus, Vila’s Ecosystemic Curriculum (Nascimento, 2008) is arranged
in a web form, which facilitates the visualization of the interconnection of
disciplines and content areas across areas of knowledge, which is operation-

alized within varioys projects and learning scenarios. According to Heilman
(2011},

At the center of Escola Vila's curriculum stand three conceptual pillars: (1)
the individual's relationship with cneself, (2) the relationship between human
beings and their environment, and (3) the relationship between human beings
and society. These three pillars are incorporated inta lessons, discussions, home-

work, and art projects to reinforce the importance of each of these relationships,
(p. 11)

The Curricular Web, therefore, brings together the goals of Ecosystemic
Pedagogy and arranges the content along three interconnecied axes: Caring
for Oneself, Caring for the Social Environment, and Caring for Nature. From
this new way of thinking about the curriculum, it becomes much easier for
Young people to work in groups. create different learning scenarios, and work
with projects. Moreover, the web links the content of different courses and
enables a much richer ehgagement and contextualization of current issues
faced by the community with what young people are doing in school and jn

ways that help students begin to recognize and value different kinds of exper-
tise and cultural approaches to problem solving,

Group Organization: Microsystems in Action

Vila's students are always organized in groups. The work developed in the
different learning scenarios of the school is based on the development of col-
laborative iearning skills. Each week students are organized by teachers into
a variety of groups, which ensures that all students learn to interact with as
many individuals as possible throughout the school year. Notably, the school
takes special efforts to promote diversity among the families and students
who attend the school, including different nationalities, cultures, religions,

and social classes (about 20 percent of students have scholarships) and indi-
vidual special needs.
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Activities proposed by the teachers and students are developed in these
groups, which promotes an active and authentic classroom space for the

development of important living skills, such as:

respect and appreciation for the diversity of opinions
* team spirit

collaborative learning

distribution of tasks

group self-regulation

conflict mediation

Rocha (2007) notes that in the Ecosystemic Pedagogical model, whenever
possible, the teacher

[. . .1 proposes activities (o the group and not just to students individually, thus
favoring the development of social skills such as cooperation, wlerance, com-
munication, and mutual help. In group work, students find the possibility of
highlighting differences and leaming to live with them: different ways of solv-
ing situations, thinking, expressing oneself, overcoming particular limitations
and skills, and engaping with divergent opinions, etc. Valuing and respecting
human diversity are major challenges of new education and also elements of
environmental education. (p. 164)

Just as every organ in a living system has its functions, each group of
students has its responsibilities in order to ensure the organization and
functioning of a particular aspect in the classroom. There is, for example, a
group responsible for distributing, storing, and ensuring the organization of
all the collective material provided in the learning scenario, There is also a
group responsible for nutrition, which must organize the collective natural
foods provided by the school. There is also a group responsible for keeping
the room organized and a group responsible for project management and
execution. Learning to take responsibility helps shift the balance of power
from the teacher to the students and helps them to seek out and develop
creative and effective means of collective organization and cooperative

management.

Learmning Scenarios

With the aim of promoting transdisciplinary activity, classes are arranged
differently based on different projects and leaming scenarios. These arrange-
ments cater to the needs of the students, and the nature of the projects they are
working on are designed according to the research activities, key concepts,
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and skill lcati ' i
s : applications that students will need to be successful in the learning
Vila’s Ecosystemic Pedagogy recognizes two types of learning scenarios:
strul:n:lmd and unstructured, Structured learning scenarios are envimnmcms.
mgmued Lo contain tools of all kinds that directly support the research, explo-
ratmn,‘and comstruction of cooperative work products. Unstructured I;aart?ing
scenarios, on the other hand, comprise shared working spaces in which there
IS no prrﬁde‘ﬁnad structure. In this cases, projects can be connected to what's
hal-:-pefnmg i the school or in external spaces, such as a town square, villapes
czrf mndigenous communities, the neighborhood around the school 1.:::1' instﬁu-
tions that care for the elderly. Limaverde and Moraes (20008) puin; out that

au:ti*:*ities that constitute the daily school life of Vila's students are not “extra-
curricular” activities, developed as something complementary to the privileged
content .in the classroom. In fact, these activites constitute the classes them-
selves. [. . .] It is a lived transdisciplinarity that presents itself not only as a
theoretical-epistemological principle of the process of knowledge construction,

but is present in daily actions, social coexistence, coexistence with nature, and
the learner with oneself, (p, 265) !

Among the structured learning scenarios, Vila has eight “laboratories.”
'I:hese Iaf:'sc:ramriﬂs take up the original meaning of the Latin word Ia!mmrr;-
rium, ‘l.li-'hli‘_‘-h means “place of work.” The eight Vila’s laboratories are learnin
scenarios where teachers and students work together with a common gnr:znlg

involving knowledge from different areas, and whi ; _
g " ich are int
transdisciplinary way. They are; PR Ay

* Fauna: transdisuiplinary scenarios that have a nursery of animals of differ-
ent species, In this learning environment, students are motivated to develo
conviviality skills with animals, as well as the ability to observe and cunl-]
template. They are encouraged to research ahout the organic systems of
each group of vertebrates and invertebrates, witnessing aspects such as

l{;ﬂfnmiun. reproduction, feeding, and other typical characteristics of each
ecies.

* Vegetable Garden: transdisciplinary scenarios with vegetable beds in hori-

zontal or vertical planting systems. In this learning environment students
are encouraged to choose a type of vegetable to he planted in gmup*;
DbE‘rEIf‘m the entire process of vegetable development. They also r-:s-:ara:‘l;
plant}r}g procedures, the time of development, and the soil and climate
cr:-m:.ilj:mns that are favorable to the chosen species. They also study the
nutritional value of each species of plants, as well as its use in cooking, as
well as in preparing a variety of dishes, &
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* Living Pharmacy: Scenarios where there is a diversity of medicinal herb
species commonly used to treat a variety of symptoms. Students are
encouraged to value folk and traditional medicines, which are sometimes
centuries old. They research the active ingredients of the various herbs and
their correct use as medicines. In addition, they make ointments, syrups.
creams, and cosmetics with cultivated herbs, as well as teas, patches, and
COMpresses.

* Orchard: The fruit trees of Vila School spread in different environments
and are often used by students. They study the different methods of tree
propagation, such as cutting, layering, and grafting, among others. They
also study the nutritional value of fruits and the different ways of using
them in food and health maintenance.

* Garden: In this learning environment, students learn the importance of cre-
ating aesthetically pleasant and balanced environments in the composition
of natural landscapes. They research ornamental plants, their use, and prop-
agation, as well as the best way to arrange them in order to bring beauty
and aesthetic balance to different living environments. Thus, students are
encouraged to value the contemplation of nature in its harmony of colors,
aromas, and other possible expressions.

« Alternative Technologies: This scenario fosters a creative environment,
which includes the use of all kinds of equipment and small building
construction materials, which are rooted in ideas of sustainability and
eco-design that have in their conceptions the idea of sustainability and
eco-design. In this scenario, students get to know alternative technolo-
gies aimed at harnessing solar energy for water heating, drying fruits, and
herbs, cooking food; rainwater collection and utilization; water reuse in
urban construction; paper recycling; and the reuse of scrap matenals in the
manufacture of household objects. In addition to researching these materi-
als, they design and execute the construction of a wide variety of products.

» Maintenance: keeping the environment clean, pleasant and conserved is
the main objective of this learning scenario. Students learn conservation
techniques in electrical and plumbing installation, furniture restoration,
household appliances, and the repair of a variety of objects.

* Health and Eating: a learning scenario which involves working in an exper-
imental kitchen where students make natural and healthy recipes. They
research and elaborate recipes of typical dishes from different regions of
the country and the world, including experimental, vegetarian, and organic
recipes, among others. In addition, they study the nutritional values of
foods and the different ways of balancing a menu.

During the development of these activities in the laboratories, research is
also carried out to complement the knowledge necessary for their execution,
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which 1prc-.~wdf:s a space for 1:1he application of traditional disciplinary content
anq gl:_-,n for the mt-:!'cnnnﬂclmn between content areas and disciplines. These
activities also take into account the desires and motivations of the students
land tlht'- teacherf;, as well as the cultural contexts and the relationship of the
carmng scenarios and laboratories to urgent and nontrivi ' '

. ial social -
ronmental issues. s

In addition to the laboratories th
, there are five workshops that -
tured learning scenarios: : B

* Visual An:_s: workshop where the student learns many art techniques, such
as the various styles of painting, sculpture, woodcut, collage, and sc- on
The u[u;nlatrc goal is to go beyond technique. This workshop pmmut-:s.
the pna_s:hl lity of using symbols, language, and other media for concrete
exprcssy:m, with the help of different materials, and internal factors, such
as emotions, thoughts, opinions, and impressions, Ideas of balanc:: and
aesthetic diversity are also explored.

* Handicraft: workshop for creating handicrafts with various techniques such
as cmf:hf::t. llcnitn'ng, sewing. macrame, papier-mache, and so on. Willpower
‘and discipline are very well-developed skills in these Spaces, as well as
improvement and dexterity. Notions such as workmanship and durability
are also explored, as is the reuse of items that would otherwise be thmﬂwj;
away, such as packaging and other disposable goods.

. Hfmm-: theatrical expression in the most different genres, includin
mime afn:l clowning. Using the body, voice, gestures, r:uslun;ts masksg
and settings, students are encouraged o represent situations and u:ﬂnspusé
themst_:lves to unlived experiences, experiencing different personalities and
reﬂaang on the roles they play.

* Music: music is a kind of subtle ¢xpression, not visible but quite touching
that reverberates in feelings and impressions. Singing and playing instru:
ments h:?ve been fundamental to human beings since early times. Develop-
Ing musical ability and instruments reconnects us to the ancestral human
b_cmg, who was able to put into practice the Brazilian saying “those who
SINg put their sorrow away” in the most essential way. -

* Body: yoga, meditation, tai chi chuan, do-in, and massage techniques are
part of the curriculum of this workshop. Self-knowledge and the health of
the body and mind are the main goals of these classes.

Projects, Research, and Transdisciplinary Teaching Material

F'r_t:-rje::ta are the basic tool for connecting all the work in the daily routines of
Vlld.Sﬂhml. Each class develops their projects based on particular demands
and interests, but at the same time in dialogue with other classes, who also
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develop their projects, typically with a common theme. These themes involve
social activities, interaction with nature, critical reflections, different exam-
ples of artistic expression, and appreciation of popular traditions.

With the objective of providing pedagogical resources 0 facilitate work
processes with inter/transdisciplinary projects, Vila School developed teach-
ing materials that promote the integration of formal subjects (math, read-
ing, writing, etc.) and projects developed in the classroom, interconnecting
knowledge of different fields within the same activity. Vilas” didactic mate-
rial also stimulates group work, research, and the appropriation and the active
construction of knowledge.

Evaluation

Typically school assessments, measurements, and evaluations are instituted
only as control mechanisms, moving away from their real value which is
to promote and creale a feedback loop into the learning process and to be a
tool for teachers to reflect upon her/his own pedagogical practices in order (0
improve them. The meaning of evaluation, indeed, should provide informa-
tion to the teacher and to the student which helps them both to develop and
learn.

Evaluation should not exclude students’ multidimensional and holistic
development, by trying to measure each student’s knowledge in discrete
areas. Rather, students’ development should be taken into account as a whole,
enhancing multiple aspects of their growth. Evaluation should attempt to inte-
grate and involve all areas of learning. Moreover, in a dialogical process, stu-
dents’ evaluation cannot have only one perspective. The mix between teacher
and peer-evaluation, self-evaluation, and eco-evaluation is necessary, in order
to attend to multidimensional kinds of development. With these principles
in mind, Ecosystemic Pedagogy generated its own evaluation system, which
involves multiple criteria and auends to a wide variety of skill development.
It includes a self-evaluation process, group evaluation, and the evaluation of

different teachers.

Professional Development

Vila School teachers take part in continuous professional development involv-
ing an intensive workshop system three weeks a year, besides one Saturday
per month and evaluation and planning meetings concerning the projects
every two weeks. Continued professional development s essential for teach-
ers’ ability to deliver a meaningful pedagogical experience that impacts the
students and the teachers themselves, Further, due to particularities of Vila
School’s Ecosystemic Pedagogy, with group works, interftransdisciphnary
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prﬂjﬂctS: and different learning scenarios, without a substantial focus on
dm:e%mlpmg teachers, the successful implementation and coordination of
activities could not be achieved.

. Professional learning and development focus on more than theory. It also
m-::luu_:ies somatics, the arts, debate, and discussion, all of which \;-'nr:k to
h::l!} integrate knowledge, empower teachers, and to transform thinking and
act:.mn. We know that a good curriculum is no substitute for a great l:l:f!:hﬂr
This means [_:-mfessinnal development is an extremely important tool at the:
very foundation of the work of the school. This activity has helped to build

a teaching communi : ) s
ol i schgan ; umty that 1s deeply committed to the principles developed

RESEARCH AND EVIDENCE

Vi?a Sc.hi.{m]'ls work _1135 become the focus of study and research in different
universities in Brazil and in other countries. The reach of its pedagogical
irg;tllﬂe, bt;::,rﬂnd tf;ﬂe— significant and citizenship formation of the students
1lizes change of attitudes and behaviors in the lives of the !
myi u S i
ers and families in the school. i
[ ?zacarch carried out at this school and beyond has sought out former
students who are now adulis, workers, and many who are already fathers or
muthers.amd has demonstrated that the educational activities implemented
a}f the“‘r’lla School fn::r more than three decades of work have contributed to
effectively dcvc]npmg more autonomous, socially active individuals who are
ng‘:;ﬂd_&b@ﬂt environmental causes. In addition, these former students
e importance of developing their self-awar ' '
o o e s g eness, bodies, emotions,
' We can, through conscious and creative educational practices, build educa-
l;;]ﬂnalipmcesms that reveal the skills of each human being rather than forcing
: crti:: into a standard mold imposed by society. The global market too is ask-
ing for a new worker profile: someone who is creative, communicative, and
able o cooperate and work in teams. ‘

In her research, Rocha (2 '
at Vila School: (2007) perceives some of the results of group work

f:hltdrnn work very well in groups, they have autonomy to overcome small
impasses, there is “respect” for decisions made by the group. It is very common
fc:r example, for them to decide who will give a particular answer, such as 1he;
‘ﬁuchr’ puzzle answer. Sometimes, I witnessed some mistakes n'md;: by this one
and did not see, once, one of them criticize, or want to respond by running over

his classmate, This happens normally, without the teacher’s interference. There
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is a culture of “dialogue” installed in the school, there is respect for each other’s
differences and limits. (p. 165)

Regarding the Curriculum Web of Vila School, Bezerra (2012) comments
from her research:

I consider this school curriculum organization to be evidence of itsqummjm!.ant
to a more comprehensive education and not just content based. This extmsm_n
of the curriculum, through laboratory activities and cnmplcmcntar_y Llasses, is
developed within the perspective of project pedagogy and tt‘ﬂl‘lﬁdli“!ﬂlp]]nmﬂ}’ci
This mode] represents a confrontation with the fragmented and dmcunm
curricular model, with which knowledge is traditionally pm:ducad and transmit-
ted and imposes on us, as educators, aspointed out by MDﬂ_ﬂ lf_l‘}?'.:*. p. 11), the
need to rethink the school curriculum with the purpose of building a comprehen-
sive view of knowledge, recognizing its complexity. (p. 156)

Heilman (2011) points out that, regarding evaluation, Vila School:

At the end of each quarter, the children evaluate their work in the class and give
themselves grades based on personal reflection on their w::_rrk OVer ﬂTE guarter,
The children also assign their peers grades based on their perception of _H'I.f:
student in class and information on participation, attv:ndanc:a and homework
provided by the teachers. This type of cvalvation teaches children to evaluate

themselves and others honestly and justly. (p. 11)

Moreira (2014) states that

Vila School, by proposing to work with principles of ecology, br'mlgs the wmlk
around the social with great force, showing they understand that social and envi-
ronmental conflicts are intrinsically related to social pmhlems‘ of great cmnpllea-.
ity, adhering to the sense of building a better world to tvc:?ttung that man lzscs.
in the world. Thus, it goes beyond talking about the environment, or wo n.g
with recycling, building vegetable gardens or other -::uns.ﬂnsual thle.mes, but it
secks taking a stand in relation to what is elaborated sm:lally.‘ politically, ef:n—
nomically, scientifically, culturally, etc., and with that, rr:vealsllts understanding
that there is no separation between environment, man and society. (p. 140)

In her research on teacher education at Escola Vila, Sotero (2018) concludes:

Intuitively, the statement that teacher education at VILA not only subaidlizes
teaching pedagogical practices but also transforms people was revealed n a
kind way by the research subjects. The speeches of these subjects revealed the
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Courage to open up to experience the unknown, which may suggest an answer to
the paradigmatic problem of the divergence between the knowledge learned in
the initial teacher education and the knowledge necessary for effective teaching
practice at Vila School. (p. 114)

These and other research activities have addressed different actors in the Vila
School Ecosystem: students, alumni, family, teachers, and staff. This research
has brought some visibility in the national academic field, including research
from other countries, such as Spain, Peru, and the United States.

DISSEMINATION AND OVERCOMING CHALLENGES

The Ecosystemic Pedagogy called attention to other schools that sought to
implement this proposal with the help of the Vila School team, both in private
and public education. Adherence to Ecosystemic Pedagogy requires openness
and willingness to face challenges, starting with the paradigmatic change
fiecessary not only for teaching practice but above all for understanding the
purpose of education. In this way, an ecosystemic network is established
among all partner schools so that mutual support is possible, always with
the systematic support of the Vila School team itself. With the intention of
providing better support, Vila School prepared teacher and management team
training resources, both online and face-to-face courses, and offered as well a
schedule of online meetings, in which it is possible to discuss the demands of
challenges that occur and to help generate solutions collaboratively.

While collectively facing the initial difficulties that had been discovered, it
was found that, during the first year of implementation, partner schools had
already incorporated the main characteristics of Ecosystemic Pedagogy in a
structural way, causing changes beyond the school, involving the surround-
ing community and families of the students According to the experience of
implementing Ecosystemic Pedagogy, it was observed that both the private
and public school contexts are successful during the first year, but there are
some particularities between these two spheres. Private schools that start
implementing Ecosystemic Pedagogy have a tendency to endure, while pub-
lic schools cannot keep up the proposal for more than one management term
or cycle. This is due to successions in the political contexts of many cities,
where the elected management must undo the policies implemented by the
previous management, always proposing new approaches.

This characteristic, which is present not only in the Brazilian context but
also in many countries, makes fruitful long-term results impossible, although
it generates excellent short-term results during implementation, such as the
reality-transforming action through the numerous projects developed by each
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class in a single year. Generally, each class develops at least six projects
throughout the school year, often culminating in intervention actions in dif-
ferent social and environmental contexts of the community.

Thus. we think that Ecosystemic Pedagogy still has a long way to go,
always in the perspective of reaching new partnerships in the most different
contexts of the planet, always seeking to achieve its goal of building through
education a better, more supportive, humane world, a world open to coexis-
tence in diversity.
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